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Introduction
 
Increasingly global economies, heightened need for national security, and changing demographics in the U.S. have increased attention to our country’s lack of 
language capability.  Every call to action to prepare our students for the 21st Century includes offering them the opportunity to learn languages other than English 
and increase their knowledge of other cultures.  Yet the latest enrollment figures indicate that in 2007-08 only 18% of students in U.S. public schools K-12 were 
enrolled in a language class.  Clearly, language education is critical to our students’ success in the world of their future: a world that will guarantee their need to 
interact with others who do not speak English.  It is critically important that schools, elementary through postsecondary, offer our students that opportunity. 

Learning other languages and understanding the culture of the people who speak them is a 21st Century Skill that is vital to success in the global environment in 
which our students will live and work.  The business community is demanding that our schools produce employees who have linguistic and cultural competence to 
meet the growing economic demands. In a 2006 report entitled, Education for Global Leadership:  The Importance of International Studies and Foreign 
Languages for U.S. Economic and National Security, The Committee for Economic Development (CED) stated “To confront the twenty-first century challenges 
to our economy and national security, our education system must be strengthened to increase the foreign language skills and cultural awareness of our students. 
America’s continued global leadership will depend on our students’ abilities to interact with the world community both inside and outside our borders.”  For College 
and Career readiness, our students need to be proficient in other languages, regardless of whether they choose the path directly to the workforce or to 
postsecondary education.

The language teaching community has reached strong consensus regarding the goals of a language program:  to develop students’ communicative competence* 
around modes of communicative competence reflecting real life communication.  This is reflected in the Standards for Foreign Language Learning in the 21st 
Century in the opening statement of philosophy, “Language and communication are at the heart of the human experience.”  The national standards are 
undergirded by five goal areas (the 5 Cs) that focus language learning on:

Communication:  The ability to convey and receive messages based on the three modes of communication; interpersonal or two-way interaction with someone 
else, interpretive, the ability to understand and interpret a one-way aural or written text, and presentational, the ability to present information in either a written or 
oral format.  These modes reflect how people communicate in real life.  The examples included in the World Language Skills map reflect these modes of 
communication.

Cultures:  As the teaching of language and culture are inextricably intertwined, students learn to understand the culture of the people who speak the target 
language through learning about the products and practices of the culture and how those relate to the perspectives of the people of that culture.

Connections:  The content of a language course becomes inherently engaging to students as they learn concepts from other disciplines and how their knowledge 
of the language opens up new frontiers for their learning.



Comparisons:  As students learn the new language and culture, they develop insight into their own language and culture thus providing them with a deeper 
understanding of how language works and how cultures reflect the perspectives, practices, and products of the people who speak that language.

Communities:  Language learning becomes even more purposeful for students when they see the application beyond the classroom.  Language classrooms 
today bring the world to the students as teachers provide opportunities for students to use the language beyond the confines of their classroom walls.

As communicative competence becomes a more focused goal for classrooms across the U.S., student progress in developing higher levels of proficiency 
becomes increasingly important.  In order to prepare students adequately for the work force as well as postsecondary education, students need a long sequence 
of well-articulated language learning that begins in elementary school.  If students are expected to be ready to use their languages for professional purposes upon 
entering the work force, they need to leave the K-12 educational setting with an Advanced level of proficiency and the postsecondary institution at the Superior 
level.  Meeting these levels of proficiency requires that students begin early and stay in an extended sequence of language learning that builds sequentially from 
one level to another.  The ACTFL chart below shows the expected level of proficiency for the various sequences that are currently in place in the U.S.

Language education not only contributes to students’ career and college readiness, it also helps develop the individual as language learners take on a new and 
more invigorating view of the world, a world that they understand better because of their knowledge about the people who share many of the same hopes and 
dreams for their future but do it with a different set of perspectives on the world.  These differences from our own perspectives are sometimes great, but are often 
much more similar to our own than we might imagine.  However, it is only through knowing the language of the people that we can truly understand how they view 
the world.  And this is what makes the language student a 21st Century skilled learner!

* Communicative competence in a Latin program emphasizes the ability to interpret written Latin but uses the aural/oral skills to promote the interpretive ability. 
  Communicative competence in American Sign Language classes focuses on signed communication ability.

 

Then and Now

The language classroom in the U.S. has been transformed in the last 20 years to reflect an increasing emphasis on developing students’ communicative 
competence.  Unlike the classroom of yesteryear that required students to know a great deal of information about the language but did not have an expectation of 
language use, today’s classroom is about teaching languages so that students use them to communicate about interesting content with native speakers of the 
language.  This is what prepares them to use their language learning as a 21st Century Skill.  Following is a chart comparing how language classrooms looked in 
the past compared to today.

In the Past Today

Students learned about the language (grammar) Students learn to use the language

Teacher-centered class Learner-centered with teacher as facilitator/collaborator

Focused on isolated skills (listening, speaking,  reading,
and writing)

Focus on the three modes: interpersonal, interpretive, and 
presentational

Coverage of a textbook Backward design focusing on the end goal

Using the textbook as the curriculum Use of thematic units and authentic resources

Emphasis on teacher as presenter/lecturer Emphasis on learner as “doer” and “creator”



Isolated cultural “factoids” Emphasis on the relationship among the perspectives,
practices, and products of the culture

Use of technology as a “cool tool” Integrating technology into instruction to enhance learning

Only teaching language Using language as the vehicle to teach academic content

Same instruction for all students Differentiating instruction to meet individual needs

Synthetic situations from textbook Personalized real world tasks

Confining language learning to the classroom Seeking opportunities for learners to use language beyond
the classroom

Testing to find out what students don’t know Assessing to find out what students can do

Only the teacher knows criteria for grading Students know and understand criteria on how they will be assessed 
by reviewing the task rubric

Students “turn in” work only for the teacher Learners create to “share and publish” to audiences more
than just the teacher

 

Interdisciplinary Themes
Global Awareness
Language education and cultural understanding are at the heart of developing global awareness for students.  In order to understand and address global issues, it 
is important to understand the perspectives on the world that speakers of other languages bring to the table.  By learning other languages, students develop 
respect and openness to those whose culture, religion, and views on the world may be different.   Language students are able to interact with students from the 
target language in order to discuss and reach solutions regarding global issues.

Financial, Economic, Business and Entrepreneurial Literacy
Students in language classes learn about the financial and economic issues from the target language culture and are able to compare and contrast with those of 
the U.S.  According to the Committee for Economic Development (CED), “…cultural competence and foreign language skills can prove invaluable when working 
on global business teams or negotiating with overseas clients.”  Those who are able to communicate with others in their native language will naturally feel more 
empowered to negotiate with those around the world as they engage in entrepreneurial activities.

Civic Literacy
Language learners become aware of the judicial, legislative and government functions of the target language country(ies) and are able to compare and contrast 
those with the civil liberties and responsibilities in the U.S.  Because they can communicate in the target language, they are able to engage in discussions with 
other students to participate in activities in which they discuss civic life in their respective countries. 

Health Literacy
Language learners are engaged in a value-added activity as they can address global health and environmental issues in the target language and understand 
materials that were written for native speakers of that language.  They have access to information because they can understand the language and can thus 
engage in global discussions on health, environmental, and public safety issues as they prepare for careers in these fields.
 



World Languages 21st Century Skills Map

1. Communication
Students as effective communicators use languages to engage in meaningful conversation, to understand and interpret 
spoken language and written text, and to present information, concepts, and ideas. 

P21 Framework
Definitions

Novice Range
Examples

Intermediate Range
Examples

Advanced Range
Examples

Articulate thoughts and ideas 
effectively using oral, written and 
nonverbal communication skills in a 
variety of forms and contexts.

Use communication for a range of 
purposes (e.g. to inform, instruct,  
motivate, and persuade)

Communicate effectively in diverse 
multi-lingual environments.

Students in the novice range are able 
to comprehend and use short 
memorized phrases and sentences. 

Students in the intermediate range 
are able to express their own 
thoughts, describe and narrate on 
familiar topics using sentences and 
strings of sentences and comprehend 
general concepts and messages 
about familiar and occasionally 
unfamiliar topics.

Students in the advanced range are 
able to narrate and describe using 
connected sentences and paragraphs 
in at least three time frames when 
interacting in topics of personal, 
school, and community interest and 
comprehend main ideas and 
significant details on a variety of 
topics.

EXAMPLE: Students listen to 
authentic clips about native speakers 
or the target culture and match the 
description to a picture or put pictures 
in the order in which they are 
described. (Interpretive)

Students read several authentic 
menus and identify which one(s) 
would be appropriate for different 
people based on likes/dislikes and 
special dietary needs. (Interpretive)

EXAMPLE: Students prepare an 
electronic infobrief in the target 
language that provides information 
about daily life in the United States for 
a visit from an e-pal. (Presentational)

EXAMPLE: Students communicate 
with a Peace Corps volunteer, 
community activist, or local leader 
who is fluent in the target language 
and is working in the field as part of a 
unit on community development. 
Students exchange information as it 
relates to the work/projects being 
undertaken in that country or locally. 
Areas of focus may include: 
agriculture, business, education, 
health, and the environment. 
(Interpersonal) 



2. Collaboration
Students as collaborators use their native and acquired languages to learn from and work cooperatively across cultures with 
global team members, sharing responsibility and making necessary compromises while working toward a common goal. 

P21 Framework
Definitions

Novice Range
Examples

Intermediate Range
Examples

Advanced Range
Examples

Articulating thoughts
and ideas clearly and effectively 
through
speaking and writing

Demonstrating the ability
to work effectively
with diverse teams

Exercising flexibility
and willingness to
be helpful in making
necessary compromises to
accomplish a common goal

Assuming shared
responsibility for
collaborative work

EXAMPLE: Students team with 
another class in a target language 
country to identify and compare 
endangered species in both countries, 
and collaborate with the other class to 
produce a multi-media, online 
informational presentation. 
(Presentational) 

OR

EXAMPLE: Students work in teams to 
identify and compare endangered 
species in their own and a target 
country, and collaborate to produce a 
multi-media presentation with basic 
information in the target language. 
(Presentational) 

EXAMPLE: Students team with 
another class in a target language 
country to research and analyze costs 
for vacationing in a variety of possible 
destinations.  Students share 
responsibility for looking up certain 
information, exchange information, 
and complete a cost-benefit analysis 
to decide the best place to visit based 
on the available budget. (Interpretive, 
Interpersonal)

OR

EXAMPLE: Students work in teams 
research and analyze costs for 
vacationing in a variety of possible 
destinations in one or more target 
language countries.  Students share 
responsibility for looking up certain 
information, exchange information, 
and complete a cost-benefit analysis 
to decide the best place to visit based 
on the available budget. (Interpretive, 
Interpersonal)

EXAMPLE: In small groups, students 
design a product and develop a 
marketing campaign for this product to 
sell it to consumers in a target 
country. Students present their 
marketing campaigns to students in 
the target language country using the 
appropriate media tools. 
(Interpersonal, Presentational)

3. Critical Thinking and Problem Solving
Students as inquirers frame, analyze, and synthesize information as well as negotiate meaning across language and culture 
in order to explore problems and issues from their own and different perspectives.

P21 Framework
Definitions

Novice Range
Examples

Intermediate Range
Examples

Advanced Range
Examples



Exercising sound
reasoning in understanding

Making complex choices
and decisions

Understanding the
interconnections
among systems

Identifying and asking
significant questions
that clarify various
points of view and
lead to better solutions

Framing, analyzing and
synthesizing information in
order to solve problems and
answer questions

EXAMPLE: Students develop a 
survey to investigate the eating habits 
of the class, interview students, 
analyze the data, synthesize it into a 
graph, and create a document to 
share the results with others. 
(Interpersonal, Presentational) 

EXAMPLE: Students explore an 
environmental issue in a target 
language country and propose 
solutions.  (Interpretive, 
Presentational)

EXAMPLE: Students investigate an 
immigration issue in the US and a 
target-language country, analyze and 
synthesize the information, and 
propose a solution in the form of a 
letter to the editor. (Interpretive, 
Presentational)

4. Creativity and Innovation
Students as creators and innovators respond to new and diverse perspectives as they use language in imaginative and 
original ways to make useful contributions.

P21 Framework
Definitions

Novice Range
Examples

Intermediate Range
Examples

Advanced Range
Examples

Demonstrating originality
and inventiveness in work

Developing, implementing
and communicating
new ideas to others

Being open and
responsive to new and
diverse perspectives

EXAMPLE: Students create a song to 
help others learn about endangered 
species in a target language country. 
(Presentational)

OR

EXAMPLE: Students identify and 
select images of importance to them 
from a service learning situation. They 
brainstorm with their peers a list of 

EXAMPLE: Students create raps 
and/or poems reflecting a perspective 
from the target-language culture to 
present at a school-wide “poetry 
slam” or video-tape to post on a web-
site.   (Presentational)

OR

EXAMPLE:  Students work in groups 
to identify different volunteer vacation 

EXAMPLE: Students design a unique 
game (board game or video game) to 
introduce gamers to a world issue by 
exploring possible scenarios. 
(Presentational)



Acting on creative ideas to
make a tangible and useful
contribution to the domain
in which the innovation
occurs

words and phrases that they 
associate with the image. They then 
share the image with others from 
different target cultures asking them 
to identify a words and phrases they 
associate with the images. They 
create a multi- media presentation 
that captures what they and others 
have shared in an effort to convince 
others to engage in volunteer work. 
(Interpersonal, Presentational)

opportunities around the world. They 
connect via technology with target 
language speakers who work with 
these projects to learn more and to 
find out what a typical day is like 
when working on a volunteer project. 
They create a multi-media 
presentation to share with others on 
the importance of the work that is 
being done. 
(Interpersonal, Presentational)

Information, Media, and Technology Skills

5. Information Literacy 
Students as informed global citizens access, manage, and effectively use culturally authentic sources in ethical and legal 
ways. 

P21 Framework
Definitions

Novice Range
Examples

Intermediate Range
Examples

Advanced Range
Examples

Accessing information
efficiently and
effectively, evaluating
information critically and competently 
and using
information accurately
and creatively for the
issue or problem at hand

Possessing a fundamental
understanding of the
ethical/legal issues
surrounding the access and
use of information

EXAMPLE: Students find a food 
pyramid or similar nutritional guide 
online from a target language country 
and read it to understand healthy 
eating in that country. They go 
shopping on a target language web-
site, add appropriate foods and print 
out a screen shot.   They then have a 
conversation with a person from the 
target language country to verify their 
understanding of the food pyramid. 
(Interpretive, Interpersonal) 

EXAMPLE: Students access music in 
the target language and develop a 
Web site to showcase this music 
following the legal and ethical laws for 
posting and sharing music. 
(Interpretive, Presentational)

EXAMPLE: Students access 
information in the target language 
online related to children’s rights and 
work laws, and engage in a debate 
related to this issue using an on-line 
platform to connect with speakers in a 
target language country. (Interpretive, 
Interpersonal)



6. Media Literacy 
Students as active global citizens evaluate authentic sources to understand how media reflect and influence language and 
culture. 

P21 Framework
Definitions

Novice Range
Examples

Intermediate Range
Examples

Advanced Range
Examples

Understanding how media
messages are constructed,
for what purposes and using
which tools, characteristics
and conventions

Examining how individuals
interpret messages
differently, how values
and points of view are
included or excluded and
how media can influence
beliefs and behaviors

Possessing a fundamental
understanding of the ethical/
legal issues surrounding
the access and use of
information

EXAMPLE: Students identify movie 
titles of U.S. films showing in a target 
language country and then discuss in 
English why those movies are popular 
in other countries and what they 
reflect about American culture. 
(Interpretive)

EXAMPLE: Students view several 
advertisements from a target country 
and analyze the strategies used to 
market the product.  (Interpretive)

EXAMPLE: Students listen to online 
programming of the news from the 
target language country related to a 
current U.S. event and analyze how 
the target culture perspectives 
influence how that event is covered. 
(Interpretive)

7. Technology Literacy 
Students as productive global citizens use appropriate technologies when interpreting messages, interacting with others, and 
producing written, oral, and visual messages.

P21 Framework
Definitions

Novice Range
Examples

Intermediate Range
Examples

Advanced Range
Examples

Using digital technology,
communication tools and/
or networks appropriately
to access, manage, integrate, 
evaluate, and create information in 
order to function in a knowledge 

EXAMPLE: Students engage in e-pal 
exchanges with students in a target 
country. (Interpersonal)

EXAMPLE: Students prepare a 
multimedia-rich presentation in which 
they show how education in the 
United States is similar to and 
different from education in the target 
culture. (Presentational)

EXAMPLE: Students connect with a 
target language class using SKYPE or 
a similar application and exchange 
information related to technology tools 
that students use in both schools. 
Students discuss how the tools have 



economy

Using technology as a
tool to research, organize,
evaluate and communicate
information, and understanding of the 
ethical/legal issues surrounding the 
access and use of information

evolved over time and how they have 
impacted practices.  (Interpersonal)

Life and Career Skills

8. Flexibility and Adaptability 
Students as flexible and adaptable language learners are open-minded, willing to take risks, and accept the ambiguity of 
language while balancing diverse global perspectives.

P21 Framework
Definitions

Novice Range
Examples

Intermediate Range
Examples

Advanced Range
Examples

Adapting to varied roles
and responsibilities

Working effectively in a
climate of ambiguity and
changing priorities

EXAMPLE: Students invite several 
native speakers to come to class and 
prepare a snack menu for them. 
Students read a list of possible snack 
foods, including those from the target 
culture, choose two foods to serve 
and mark their responses on a tally 
chart.  The class comes to consensus 
about what to serve, taking into 
account student dietary needs and 
the need to serve one food from the 
target culture. (Interpretive, 
Interpersonal)

EXAMPLE: Students take a variety of 
different roles (manager, writer, 
editor, publisher) while working in 
small groups to create a multi-part 
digital presentation about an issue 
affecting both their own and the target 
culture population. (Interpersonal, 
Presentational)

EXAMPLE: Students create a virtual 
or real museum on a topic of current 
interest or relevance to the target 
culture. Students determine the 
theme, quantity and nature of exhibits, 
plan for advertising and create or 
collect all necessary materials. 
(Interpretive, Interpersonal, 
Presentational)

9. Initiative and Self-Direction
Students as life-long learners are motivated to set their own goals and reflect on their progress as they grow and improve 
their linguistic and cultural competence. 

P21 Framework
Definitions

Novice Range
Examples

Intermediate Range
Examples

Advanced Range
Examples



Monitoring one’s
own understanding
and learning needs

Going beyond basic
mastery of skills and/ or
curriculum to explore
and expand one’s own earning and 
opportunities
to gain expertise

Demonstrating initiative
to advance skill levels
towards a professional level

Defining, prioritizing
and completing tasks
without direct oversight

Utilizing time efficiently
and managing workload

Demonstrating commitment
to learning as a lifelong
process

EXAMPLE: Students use a self-
assessment checklist to set goals for 
the semester, collect evidence of their 
learning and post them to a 
classroom wiki in order to showcase 
their progress.  Throughout the 
course of the semester, students 
check in with their teachers and 
discuss their progress and strategies 
to use to meet their goals. 
(Presentational)

EXAMPLE: Students choose a global 
topic issue and throughout the 
semester use their free reading time 
as well as time outside of the 
classroom to find authentic resources 
in order to acquire knowledge about 
the topic. Students summarize their 
learning at the end of the year by 
sharing it with their classmates in an 
online space such a blog, wiki, etc. 
(Interpretive, Presentational)

EXAMPLE:  High school students 
volunteer after school on a monthly 
basis at a local elementary school or 
other community venue with a high 
immigrant population, providing 
translation and interpretation services 
for the school community.   Students 
use a reflection journal to document 
their strengths and identify areas of 
needed language growth each month. 
They set a learning target based on 
each previous volunteer session then 
document their language growth and 
cultural perspectives gained from 
working with the native speakers. 
(Interpersonal)

10. Social and Cross-Cultural Skills
Students as adept language learners understand diverse cultural perspectives and use appropriate socio-linguistic skills in 
order to function in diverse cultural and linguistic contexts. 

P21 Framework
Definitions

Novice Range
Examples

Intermediate Range
Examples

Advanced Range
Examples

Working appropriately and
productively with others

Leveraging the collective
intelligence of groups
when appropriate

EXAMPLE: In order to make students 
from a target language culture feel 
more welcome in the school, students 
learn to use appropriate gestures and 
oral expressions for greetings, leave-
takings, and common classroom 

EXAMPLE: Students survey students 
in their international partnership 
school and their own classmates 
about their favorite sports or leisure 
time activities. Students compare and 
contrast the gathered data in order to 

EXAMPLE:  Working with an 
international community center, 
students organize a community 
garden project and a special event to 
encourage nutrition and healthy eating 
habits in the whole community. 



Bridging cultural differences
and using differing
perspectives to increase
innovation and the quality of
work

interactions, and incorporate them 
into their daily routines. 
(Interpersonal)

understand the perspectives 
represented by the participating 
students.  (Interpretive, Interpersonal)

Students investigate eating habits 
from the cultures represented by the 
local immigrant community and crops 
that grow well in both the target and 
local climate.  Based on their 
research, students prepare a series of 
videos that can be used for 
presentations to teach children about 
healthy meals.  (Interpretive, 
Interpersonal, Presentational)

11. Productivity and Accountability 
Students as productive and accountable learners take responsibility for their own learning by actively working to increase 
their language proficiency and cultural knowledge. 

P21 Framework
Definitions

Novice Range
Examples

Intermediate Range
Examples

Advanced Range
Examples

Setting and meeting high
standards and goals for
delivering quality work on
time

Demonstrating diligence and
a positive work ethic (e.g.,
being punctual and reliable)

EXAMPLE:  Students use technology 
to find new music in their favorite 
genre from the target culture. 
Students keep a listening log each 
week in which they document new 
vocabulary words and cultural insights 
they gain from listening.  (Interpretive)

EXAMPLE: Students organize a 
conversation table during lunch that 
allows native speakers and new 
language learners to communicate on 
a weekly topic selected by the 
students.  (Interpersonal)

EXAMPLE: Students create a class 
blog related to future plans for career 
and college choices and how 
language can enhance these choices. 
They continually investigate 
possibilities, reflect critically on these 
and post their thoughts on the blog. 
(Interpretive, Presentational)

12. Leadership and Responsibility: 
Students as responsible leaders leverage their linguistic and cross-cultural skills to inspire others to be fair, accepting, open, 
and understanding within and beyond the local community.

P21 Framework
Definitions

Novice Range
Examples

Intermediate Range
Examples

Advanced Range
Examples

Using interpersonal and
problem-solving skills
to influence and guide

EXAMPLE: Students participate in a 
school partnership program with a 
sister school in another country by 

EXAMPLE: Students organize a 
school-wide service project partnering 
with an international aid organization 

EXAMPLE: Students write an editorial 
for a local target language newspaper 
expressing support for a current social 



others toward a goal

Leveraging strengths
of others to accomplish
a common goal

Demonstrating integrity
and ethical behavior

Acting responsibly with
the interests of the larger
community in mind

hosting a visiting student.  Before 
their arrival, students use 
communication tools such as Skype 
and email to introduce themselves. 
The host students create a simple 
survey that the exchange students 
complete to determine which local 
attractions or locations they might be 
familiar with.  Based on the results of 
the survey, the host students then 
prepare an itinerary for the exchange 
students that includes a variety of 
cultural and historical activities which 
allow the exchange students to gain 
unique insights into American culture. 
(Interpersonal, Interpretive, 
Presentational)

to assist a school in another country. 
Students use the Internet to locate a 
school in the country then 
communicate directly with the 
students at that school about their 
specific needs.  Students then design 
and carry out a project to acquire the 
items the students need and send 
them to the school.  Students engage 
in follow-up conversations with the 
students in the school to determine 
what impact the supplies had on the 
students there. (Interpersonal)

topic from the community. 
(Presentational)
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